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A
frican A

m
ericans have contributed richly to the prac-

tice  of architecture in the U
nited S

tates. T
hey have left 

their m
ark on a very w

ide range of buildings, from
 the 

iconic sea island huts of G
eorgia and S

outh C
arolina 

to the construction of the nation’s C
apitol and W

hite 

H
ouse;  from

 the intricate w
rought ironw

ork that em
bel-

lishes the French Q
uarter in N

ew
 O

rleans to the design 

of P
hiladelphia’s M

useum
 of A

rt and H
arvard’s W

idener 

Library; from
 M

adam
 C

. J. W
alker’s N

ew
 Y

ork V
illa 

Lew
aro  to the iconic addition to the B

everly H
ills H

otel 

and the T
hem

e B
uilding at the Los A

ngeles International 

A
irport; from

 A
tlanta’s M

artin Luther K
ing C

enter for 

N
on-V

iolence, D
etroit’s M

useum
 of A

frican A
m

erican 

H
istory, and B

altim
ore’s R

eginald Lew
is M

useum
 to the 

cam
puses  of D

uke and H
ow

ard universities. Y
et given 

that “[a]rchitectural education, like m
ost other profes-

sional education, is based upon a kind of universality of 

cultural expression representing m
ainly that of the pre-

dom
inant  w

hite A
m

erican culture,”
1 people of color have 

long faced m
ajor challenges in securing enough know

l-

edge to attem
pt, m

uch less succeed in, the practice of 

architecture. It is these challenges, and their determ
i-

nation  to m
eet them

, that m
akes the story of A

frican 

A
m

erican architects essential to a com
prehensive un-

derstanding of the architect’s journey in N
orth A

m
erica. 

For  the overw
helm

ing m
ajority of A

frican A
m

ericans, 

how
ever,  the dream

 of attending an architectural insti-

tution of higher learning or w
orking in the offi

ce of an 

established architect w
as either deferred or w

ent unreal-

ized. For these aspirants, both roads w
ere, indeed, the 

ones less traveled, and those w
ho did succeed in becom

-

ing  practitioners m
anaged to m

ake a w
ay out of no w

ay. 

T
he “third road” they created entailed som

e version 

of independent or augm
ented self-education. Joseph 

B
lodgett, for exam

ple, w
ho designed and built m

any 

hom
es  throughout the southern seaboard, m

ost notably 

in the S
ugar H

ill section of Jacksonville, Florida, did so 

w
ith no training other than that w

hich he acquired on his 

ow
n. S

am
uel P

lato, w
ho established successful practices 

in  both K
entucky and Indiana, and H

orace K
ing, w

hose 

designs for everything from
 bridges to courthouses w

ere 

in high dem
and throughout the S

outh for over half a 

century, w
ere likew

ise prim
arily self-educated, although 

both received som
e supplem

ental instruction through 

the  International C
orrespondence S

chool of S
cranton, 

an early long-distance learning institution based in 

P
ennsylvania.

T
h

e H
B

C
U

S—
th

e “g
old

en
 ag

e” of A
frican

 A
m

erican 

arch
itecture ed

ucation

T
he unique dem

ocratic experim
ent that w

as the U
nited 

S
tates reached a certain level of m

aturity by the end 

of  the nineteenth century. D
espite a w

idespread sense 

of optim
ism

 about the future, though, som
e aspirations 

w
ere clearly freer to fl

ourish than others. A
lthough cul-

tural attitudes and social policies shifted rapidly during 

this volatile and form
ative period, including those af-

fecting  the education of A
frican A

m
ericans, the land-

m
ark case of P

lessy v. Ferguson, w
hich becam

e the law
 

of the land in 1896, had long-ranging consequences. 

E
stablishing the principle of “separate but equal,” it had 

the  eff
ect of dissuading m

ajority institutions of learning 

from
 adm

itting even sm
all num

bers of people of color for 

decades to com
e. 

In response to this reality, the fl
aw

ed and ultim
ately 

untenable  “N
egro” or “N

orm
al” schools em

erged. W
hile 

a full discussion of this system
’s m

erits and dem
erits is 

beyond the scope of this article, it is necessary to note 

its critical im
portance in the history of the A

m
erican ar-

chitecture profession. T
his w

as particularly the case at 

the  postsecondary level. It w
as here that w

hat are now
 

com
m

only referred to as H
istorically B

lack C
olleges and 

U
niversities (H

C
B
U

s) established the often interchange-

ably labeled m
echanical or industrial arts and build-

ing  or construction trades program
s. T

hese program
s 

provided people of color w
ith accessible and consistent 

form
al training in a fi

eld that w
as all but im

possible to 

enter otherw
ise. T

he fi
rst such program

 w
as estab-

lished at H
am

pton N
orm

al and A
gricultural Institute 

(now
 H

am
pton U

niversity) in 1871. It w
as follow

ed by 

program
s  at T

uskegee N
orm

al and Industrial Institute in 

1892 (now
 T

uskegee U
niversity), Florida A

gricultural and 

M
echanical (know

n as F
A
M
U) in 1910

, H
ow

ard U
niversity 

in 1911, P
rairie V

iew
 A

gricultural and M
echanical in the 

1920
s,  N

orth C
arolina A

gricultural and T
echnical S

tate 

U
niversity in 1926, S

outhern A
gricultural and M

echanical 

U
niversity in 1946, and M

organ S
tate U

niversity in 1971. 

In 1890
 C

afl
in C

ollege of A
griculture and M

echanics 

Institute  for C
olored S

tudents (now
 C

afl
in U

niversity) 

w
as the earliest to off

er a course specifi
cally designated 

as “architectural,” nam
ely architectural draw

ing. A
t the 

secondary-school level, institutions like A
rm

strong and 

M
cK

inley T
echnical H

igh S
chools in W

ashington, D
.C

., 

founded  in 1871, established industrial and m
anual  

training program
s that w

ould feed H
B
C
U

 program
s in 

future decades.

W
ithin the social and cultural m

ilieu of the fi
rst half 

of  the tw
entieth century, the role of the H

B
C
U

 in the 

developm
ent of a black professional class w

as crucial 

T
he  experience of architects of color is not only that of 

A
frican  A

m
ericans them

selves. It is that of the A
m

erican 

experience in general. T
his article briefl

y traces the m
a-

jor places that A
frican A

m
ericans have obtained their 

architectural know
ledge and the w

ays they m
anaged to 

keep their dream
s alive in the face of great odds.

P
ion

eers in
 th

e fi
eld

In the profession’s infancy in A
m

erica, the typical route 

to the title “architect” w
as a bifurcated one. O

ne road 

involved  form
al education at an institution of higher 

learning; the other involved inform
al education as an ar-

chitect’s apprentice. A
s the form

er w
as w

ell beyond the 

fi
nancial m

eans of m
ost aspirants, the m

ajority chose 

the  latter. In the postbellum
 U

nited S
tates, despite be-

ing granted the rights of citizenship, A
frican A

m
ericans 

found both these established paths severely constrained. 

N
onetheless, a handful gained access to institutions of 

higher learning. A
m

ong the earliest to graduate from
 

an  A
m

erican architecture school w
ere R

obert R
obinson 

T
aylor at M

assachusetts Institute of T
echnology and 

W
illiam

 S
ydney P

ittm
an at D

rexel, both of w
hom

 w
ould 

go on to becom
e educators; V

ertner W
oodson T

andy 

at  C
ornell; Julian Francis A

bele at the U
niversity of 

P
ennsylvania; and G

eorge W
ashington Foster, Jr., at 

C
ooper U

nion. F
ig

u
res 2

18
, 2

19 R
em

arkably, A
bele 

and another young A
frican A

m
erican student, Francis 

R
oberson,  also w

ent on to study abroad: A
bele at the 

É
cole des B

eaux-A
rts in P

aris and R
oberson at K

arlsruhe 

U
niversity in G

erm
any. Just as rare w

as it for an A
frican 

A
m

erican to secure an apprenticeship w
ith a m

ajor 

fi
rm

. C
alvin B

rent w
as an exception, w

orking in the 

W
ashington,  D

.C
., offi

ce of T
hom

as P
low

m
an as early as 

1873. 

F
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R
ob

ert R
ob

in
son

 T
aylor w

ith
 fellow

 arch
itecture 

stud
en

ts at M
assach

usetts In
stitute of T

ech
n

olog
y, 

c. 18
9

2

F
ig
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Julian
 A

b
ele, “A

 M
etrop

olitan
 C

ath
ed

ral,” elevation 
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lass A
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van
ced

 g
rad

uate 

class in
 arch
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en

n
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ia, 19
0
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color w
ere products of H

B
C
U

s during this period—
P

aul 

R
. W

illiam
s, for exam

ple, a prolifi
c and highly infl

uential 

A
frican  A

m
erican architect, attended the U

niversity of 

S
outhern C

alifornia, w
hile C

larence “C
ap” W

igington,

the fi
rst m

unicipal architect of color in the U
nited S

tates

(for the city of S
t. P

aul, M
innesota), did an apprentice-

ship in the offi
ce of the N

ebraska architect T
hom

as R
. 

K
im

ball—
|for  the overw

helm
ing m

ajority of aspirants, 

these program
s w

ere the doorw
ay to the fi

eld for the 

next hundred years. 7 

A
frican

 A
m

erican
s in

 m
ajority in

stitution
s

T
he civil disturbances of the 195

0
s and ’60

s—
the frus-

trated responses to w
hat the K

erner C
om

m
ission fa-

m
ously described in 1968 as the nation’s creep tow

ard 

“[t]w
o  societies: one black, one w

hite—
separate and 

unequal”
8—

left the country both shaken and chas-

tened w
ith respect to its treatm

ent of people of color. 

N
ational and international attention brought to light 

the lack of basic civil liberties possessed by A
frican 

A
m

ericans,  causing m
ost people to acknow

ledge that 

the birthright of fi
rst-class citizenship prom

ised to all 

citizens had been poorly and capriciously kept. T
his ac-

know
ledgm

ent, em
bodied in the G

reat S
ociety program

 

under  the presidency of Lyndon B
. Johnson, resulted 

in a nationw
ide eff

ort to address system
ic inequities in 

the  m
ost notable w

ere R
obert C

harles B
ates and W

illiam
 

W
ilson C

ooke at C
afl

in; A
lbert G

rant B
row

n at W
est 

V
irginia C

olored Institute; R
obert R

obinson T
aylor and 

W
illiam

 S
ydney P

ittm
an at T

uskegee; H
ow

ard M
ackey, 

W
alter  H

azel, and A
lbert C

assell at H
ow

ard; W
illiam

 

M
oses and John S

pencer at H
am

pton; H
enry T

hurm
an 

at S
outhern; and Louis Fry, M

arshall B
row

n, and S
im

on 

W
iltz at P

rairie V
iew

. T
hey set the standard for the 

education  of both the future black practitioner and the 

future black professoriate. D
espite the m

inuscule num
-

ber of A
frican A

m
erican architects practicing across 

the country at the inception of the H
B
C
U system

, 4 they 

w
ere  determ

ined to build a professional class of form
ally 

educated architects using the best avenue available, 

nam
ely the architecture program

s w
ithin their schools. 

A
s m

en of practice, they focused prim
arily on produc-

ing technically profi
cient practitioners and stressed 

m
astery  of fundam

entals. F
ig

u
re 2

2
0

 T
hey envisioned 

the black architect as som
eone fully grounded in all as-

pects of the profession; he had to be com
petent enough 

to go from
 concept to construction. 5 T

he im
portance 

of  these m
en and their program

s cannot be overstat-

ed. 6 E
ven though not all practitioners or educators of 

basic  life opportunities and services, from
 health care, 

em
ploym

ent,  housing, and transportation to education. 

S
pecifi

cally in the area of education, the E
lem

entary and 

S
econdary E

ducation A
ct of 1965

 established and funded 

new
 program

s at the preschool, elem
entary, and second-

ary levels; m
any of them

—
like H

ead S
tart, school lunch 

program
s,  and federal funding for classroom

s, libraries, 

and labs—
are still in eff

ect today. A
t the postsecond-

ary level, various local and national eff
orts em

erged and 

eventually coalesced, oftentim
es peacefully, at other 

tim
es  under threat of legal, political, or civil action. 

T
ogether they had the eff

ect not just of bolstering uni-

versities, com
m

unity colleges, and the system
 of H

B
C
U

s 

around the country, but of providing students of color 

w
ith  greater access, fi

nancial and otherw
ise, to m

ajority 

institutions of higher education. F
ig

u
re 2

2
1

T
he dem

and for greater access in the 1960
s found 

especially sym
pathetic ears in the halls of Ivy League 

and other selective schools of architecture. T
hese in-

stitutions  soon began to adm
it a sizable num

ber—
rela-

tively speaking—
of students of color, and m

any A
frican 

A
m

ericans benefi
ted from

 their concerted recruitm
ent 

eff
orts. 9 D

oors at m
ajority institutions also gradually 

opened  for practitioners of color to teach. 10 Y
et these 

initiatives caused considerable anxiety and controversy 

inside and outside architecture program
s nationw

ide, 

and the vast m
ajority of A

m
erican program

s did not alter 

their  adm
issions or hiring in any signifi

cant w
ay. 

O
f those A

frican A
m

ericans w
ho graduated in these 

years, m
ost ended up going into private or public prac-

tice. A
 few

, though, chose to becom
e educators. A

m
ong 

them
 w

ere E
. D

onald V
an P

urnell and John D
elgado 

at  S
outhern, R

ichard D
ozier at T

uskegee and F
A
M
U

, 

A
nthony Johns at M

organ S
tate, and H

arry R
obinson at 

H
ow

ard. M
eanw

hile Jam
es C

haff
ers at the U

niversity of 

M
ichigan, S

haron S
utton at the U

niversity of M
ichigan 

and  the U
niversity of W

ashington, R
ushia Fellow

s at 

A
rizona S

tate, Julian W
hite at Louisiana S

tate, J. M
ax 

B
ond and G

ary M
cN

eil at C
olum

bia and C
ity C

ollege 

of N
ew

 Y
ork, R

odner W
right at M

ississippi S
tate, 

B
rad  G

rant at the U
niversity of C

alifornia at S
an Luis 

O
bispo, and Josef S

tagg at the U
niversity of W

isconsin–

M
ilw

aukee established academ
ic careers at m

ajority in-

stitutions. 11 F
ig

u
re 2

2
2

 A
nother group, taking advantage 

of the academ
y’s eff

orts at inclusiveness, succeeded 

in  continuing the legacy of the practitioner-educator: 

John S
pencer, H

ilyard R
obinson, and M

elvin M
itchell at 

H
B
C
U

s; B
ond, H

arry S
im

m
ons, K

arl T
horne, R

ay H
uff

, 

and N
orm

a S
klarek at m

ajority institutions. S
om

e also 

entered  the ranks of top adm
inistrators: D

ozier, M
itchell, 

V
an P

urnell, R
obinson, G

rant, Johns, and Lonnie 

F
ig
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A
g

ricultural In
stitute, H

am
p

ton
, V

irg
in

ia, c.18
9

9
–

19
0

0

on a num
ber of levels. A

s W
. E

. B
. D

u B
ois w

rote, “T
he 

[H
B
C
U

] founded itself, and rightly, upon the actual situa-

tion of A
m

erican N
egroes and said: ‘W

hat can be done to 

change the situation?
’”

2 C
learly there w

as an im
m

edi-

ate  need to develop professionals w
ho could assist in 

shaping the new
 and m

aturing com
m

unities of color in a 

rapidly m
odernizing A

m
erican society—

w
hat D

u B
ois de-

scribed as a “training in technique and m
ethods such as 

w
ould  incorporate the disadvantaged group into the in-

dustrial organization of the country.”
3 A

t the sam
e tim

e, 

it w
as im

perative that such training enable people of col-

or to dispel the w
idely held belief that A

frican A
m

ericans 

w
ere inherently defi

cient in the kind of intellectual ability 

required  to becom
e professionals, w

hether doctors, law
-

yers, or architects. 

In this highly scrutinized context, H
B
C
U

 program
s 

cam
e to be headed by strong, visionary, and purposeful 

practitioner-educators.  T
hese m

en saw
 the training of 

the black architect not just as a job but a calling. A
m

ong 

R
ace an

d
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Joh
n

 S
aun

d
ers C

h
ase en

rollin
g

 in
 th

e M
.A

rch
. p

rog
ram

 

at th
e U

n
iversity of T

exas at A
ustin

, Jun
e 19

5
0

.  

H
e b

ecam
e th

e fi
rst A

frican
 A

m
erican

 to atten
d

  

an
d

 g
rad

uate from
 th

e arch
itecture sch

ool.
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W
ilkinson at H

B
C
U

s; B
ond and W

right at m
ajority institu-

tions. T
hese trailblazers seized the long-overdue institu-

tional  opportunities aff
orded to them

, laying the founda-

tions for the broader m
enu of career choices that w

ould 

be enjoyed by the next generation. 

T
h

e situation
 tod

ay

T
he turn of the tw

enty-fi
rst century has seen A

frican 

A
m

ericans slow
ly fi

nd their w
ay onto faculties at m

ajor-

ity architecture schools across the country, building on 

decades  of hard-w
on eff

orts to overturn ill-inform
ed 

notions of race, rights, and ability and on their prede-

cessors’ pioneering legacy. 12 W
hat m

akes the current 

m
om

ent particularly notew
orthy w

ith respect to the new
 

cadre of A
frican A

m
erican educators is the w

ay they 

have  broadened the heritage of the no-nonsense prac-

titioner associated w
ith the early H

B
C
U

 program
s. T

he 

m
em

bers of the present generation are variously pursu-

ing careers as adm
inistrators, theorists, and historians, 

and  they are exploring em
erging areas of visual m

edia, 

cultural criticism
, com

m
unity and sustainable develop-

m
ent, and com

puter m
odeling and digital technology. 

A
 com

prehensive list of these educators is beyond the 

scope  of this article. 13 Y
et it is clear that they have been 

able to expand—
and in m

any cases, obliterate—
the 

form
erly narrow

 perceptions of faculty of color, bringing 

rich and untraditional sensibilities to their schools. T
heir 

w
ork is providing unique insights into w

hat it m
eans to 

be  an A
m

erican, an architect, and an A
frican A

m
erican 

architect; and beyond this, into w
hat it m

eans to create 

an architecture that legibly refl
ects the com

plex experi-

ence of a nation still deeply confl
icted about its racial 

past  yet optim
istic enough about its future to elect its 

fi
rst A

frican A
m

erican president in 20
0

8.

1 
A

rthur  S
ym

es, “A
rchitecture and 

the  B
lack C

om
m

unity: T
ow

ards 
the  D

evelopm
ent of a R

elevant 
A

rchitectural  E
ducation,” P

h.D
. 

diss.,  U
niversity of M

ichigan, 
19

76
,  5

.

2 
W

.  E
. B

. D
u B

ois, excerpts from
 

an  address to the annual alum
ni 

reunion  at F
isk U

niversity, June 
19

33,  T
he C

risis, A
ugust 19

33, 
176

.  3 
Ibid.4 
S

ee  R
ichard K

. D
ozier, “A

frican 
A

m
erican  A

rchitects in the A
rt 

D
eco  E

ra,” A
bout...T

im
e 25

, no. 
5

 (M
ay  19

77): “T
he 19

20
 C

ensus 
reported  19

5
 ‘black’ architects, 

draftsm
an,  designers and engi-

neers.  T
en years later the num

ber 
has  increased to 230

 …
 a conser-

vative  estim
ate w

ould be 35
–

45 
A

frican  A
m

erican architects 
practicing  in 19

21” (8).

5 
I w

rite  “he” in this case since at 
the  tim

e “she” w
as not part of 

the equation. In fact, the 
role of w

om
en in general—

and 
w

om
en  of color in particular—

has 
gradually  im

proved over the 
generations 

6 
O

n  R
obert R

obertson T
aylor, 

see  C
larence G

. W
illiam

s, “F
rom

 
‘T

ech’  to T
uskegee: T

he Life 
of  R

obert R
obinson T

aylor, 
186

8–
19

42,”  Institute A
rchives 

and  S
pecial C

ollections, M
assa-

chusetts  Institute of T
echnology, 

http://libraries.m
it.edu/archives/

m
ithistory/blacks-at-m

it/taylor.
htm

l.  A
s one of the pioneers in 

the  education of A
frican A

m
erican 

architects  and one of the longest 
tenured  educators in this period, 
T

aylor  w
ould train a cadre of 

prom
inent  practitioners as w

ell as 
design  and construct the m

ajority 
of  the buildings on the T

uskegee 
cam

pus.  T
his led T

uskegee trustee 
R

obert  C
. O

gden to suggest that 
T

aylor  “occupies in the N
egro 

R
ace  in architecture the position 

w
hich  [H

enry O
.] T

anner holds 
in  painting and [P

aul Laurence] 
D

unbar  attained unto in poetry.”

7 
S

tephen  K
lim

ent noted in 20
0

6 
that  “

H
B
C
Us still graduate ap-

proxim
ately  45

%
 of all A

frican 
A

m
erican  students w

ith profes-
sional  architecture degrees.” S

ee 
S

tephen  A
. K

lim
ent, “D

iversity: 
W

hat  the N
um

bers T
ell U

s,” A
IA

r-
chitect  13 (O

ctober 13, 20
0

6
). 

A
lso  see M

ary A
nne A

labanza-
A

kers,  “A
ddressing D

esign D
is-

parities:  T
he R

ole of H
istorically 

B
lack  C

olleges and U
niversities,” 

D
esign Intelligence , D

ecem
ber 18, 

20
0

7.  A
ccording to A

labanza-
A

kers,  “T
he im

portance of an 
H
B
C
U lies in its pride, credibility, 

and  achievem
ents refl

ecting the 
strength  of the black com

m
unity 

and  its contributions to the built 
and  natural environm

ents. …
 A

fri-
can  A

m
ericans w

ho attend H
B
C
Us 

com
plete  their undergraduate 

degrees  w
ith greater frequency 

than  those at predom
inantly w

hite 
institutions.  T

hey also dem
on-

strate  greater satisfaction w
ith 

their  college experiences and have 
higher  self-esteem

, increased 
academ

ic  self-effi
cacy, and 

stronger  achievem
ent orientation. 

A
long  w

ith the nurturing social 
context  that H

B
C
Us provide, these 

institutions  shape m
inds, im

part 
skills,  and prepare students to 
lead  and m

ake signifi
cant im

pact 
in  society.”

8 
T

he K
erner R

eport:  T
he 19

6
8 

R
eport of the N

ational A
dvisory 

C
om

m
ission on C

ivil D
isorders  

(N
ew

 Y
ork: P

antheon B
ooks, 

19
88),  386

.

9 
S

ee  D
ennis A

lan M
ann and 

B
radford  G

rant, “A
frican A

m
erican 

A
rchitects  and T

heir E
ducation: 

A
 D

em
ographic  S

tudy,” W
orking 

P
aper  no. 1, C

enter for the S
tudy 

of  P
ractice, C

ollege of D
esign 

A
rchitecture,  A

rt &
 P

lanning, 
U

niversity  of C
incinnati, w

inter 
20

0
9

.  A
ccording to M

ann and 
G

rant,  six of the top ten non-
H
B
C
U 

universities  granting degrees to 
A

frican  A
m

erican students in 
their  database w

ere Ivy League or 
com

parable  institutions. A
m

ong 
the  form

er, the breakdow
n is as 

follow
s:  M

.I.T
., 32, C

ornell, 37, 
C

olum
bia,  5

8, H
arvard, 49

; am
ong 

“public  Ivy League”: U
niversity 

of  C
alifornia at B

erkeley, 38, 
U

niversity  of M
ichigan, 34. T

he 
rem

aining  institutions in the top 
ten  w

ere G
eorgia T

ech (39
), 

U
niversity  of Illinois at U

rbana-
C

ham
paign  (5

2), C
ity C

ollege 
of  N

ew
 Y

ork (5
9

), and P
ratt 

Institute  (6
0

).

10  
In  addition to faculties and 
adm

inistrations  becom
ing m

ore 
proactive  about hiring, students 
also  contributed to addressing the 
dearth  of faculty of color. T

w
o 

exam
ples  of this eff

ort w
ere the 

B
lack  and Latin W

orkshop (
B
LW

) 
studio  form

ed in the late 19
70

s 
at  C

ity C
ollege of N

ew
 Y

ork and 
Y

ale’s  B
lack E

nvironm
ental S

tud-
ies  T

eam
 (
B
E
S
T), founded in 19

6
8 

and  later to becom
e the B

lack 
W

orkshop,  in w
hich the students 

selected  and hired their instruc-
tors  them

selves and set their 
ow

n  educational agenda. It w
as 

from
 such eff

orts that a num
ber 

of  com
m

unity design centers 
em

erged  in academ
ia. F

or m
ore 

on  this, see D
ozier, “T

he B
lack 

A
rchitect  at Y

ale,” D
esign Q

uar-
terly  82/83 (19

70
); C

raig W
ilkins, 

T
he A

esthetics of E
quity: N

otes 

on R
ace, S

pace, A
rchitecture, and 

M
usic  (M

inneapolis: U
niver-

sity  of M
innesota P

ress, 20
0

7); 
S

heri  B
lake, “C

om
m

unity D
esign 

C
enters:  A

n A
lternative P

ractice,” 
T

im
e S

aver S
tandards for U

rban 
D

esign  (N
ew

 Y
ork: M

cG
raw

-H
ill, 

20
0

3),  4.11.1–
4.11.8; and A

nthony 
S

chum
an’s  contribution to this 

volum
e.  W

hile m
ost student-based 

eff
orts  w

ere not as aggressive or 
autonom

ous  as the B
LW

 eff
orts, 

the  latter are representative 
of  the self-determ

ining (a.k.a. 
“nationalistic”  or “B

lack P
ow

er”) 
sentim

ents  that w
ere held by 

A
frican  A

m
erican com

m
unities 

inside  and outside academ
ia in 

the  19
6

0
s.

11  
E

.  D
onald V

an P
urnell, John 

D
elgado,  H

arry R
obinson, R

odner 
W

right,  D
avid Lee, and J. M

ax 
B

ond  graduated from
 H

arvard; 
Josef  S

tagg graduated from
 both 

H
arvard  and the U

niversity of 
M

ichigan;  R
ichard D

ozier from
 

Y
ale  and M

ichigan; Jam
es 

C
haff

ers  from
 M

ichigan; N
orm

a 
S

klarek,  G
ary M

cN
eil, and S

haron
S

utton  from
 C

olum
bia, and B

rad 
G

rant  from
 the U

niversity of 
C

alifornia  at B
erkeley. C

haff
ers 

appears  to be the fi
rst candidate 

in  the U
nited S

tates to have 
received  a professional doctorate 
in  architecture, aw

arded by the 
U

niversity  of M
ichigan in 19

71 
(although  a D

.A
rch. w

ould not be 
N
A
A
B-accredited until 20

0
4).

12  
O

n  the pioneer fi
gures, see, in 

addition  to the w
orks cited above: 

K
aren  H

unter, P
aul R

. W
illiam

s, 
A

rchitect: A
 Legacy of S

tyle  (N
ew

 
Y

ork:  R
izzoli, 19

9
4); V

ictoria K
a-

plan,  S
tructural Inequality: B

lack 
A

rchitects in the U
nited S

tates  
(N

ew
 Y

ork: R
ow

m
an &

 Littlefi
eld, 

20
0

6
);  M

elvin M
itchell, T

he 
C

risis of the A
frican-A

m
erican 

A
rchitect: C

onfl
icting C

ultures of 
A

rchitecture and (B
lack) P

ow
er  

(Lincoln,  N
eb.: W

riters C
lub 

P
ress,  20

0
1); D

avid V
assar T

aylor, 
C

ap W
igington: A

n A
rchitectural 

Legacy in Ice and S
tone  (S

t. 
P

aul:  M
innesota H

istorical S
ociety 

P
ress,  20

0
2); Jack T

ravis, ed., 
A

frican A
m

erican A
rchitects in 

C
urrent P

ractice  (P
rinceton: 

P
rinceton  U

niversity P
ress, 19

9
1); 

D
reck  W

ilson and W
esley H

ender-
son,  eds., A

frican A
m

erican A
rchi-

tects: A
 B

iographical D
ictionary, 

186
5

–
19

45
 (London: R

outledge, 
20

0
4);  C

arson A
nderson, “T

he 
A

rchitectural  P
ractice of V

ertner 
W

oodson  T
andy: A

n E
valuation 

of  the P
rofessional and S

ocial 
P

osition  of a B
lack A

rchitect,” 
M

.A
.  thesis, U

niversity of V
irginia, 

19
82;  R

ichard D
ozier, “B

ooker T
. 

W
ashington’s  C

ontribution to the 
E

ducation  of B
lack A

rchitects,” 
P

h.D
.  diss., U

niversity of M
ichi-

gan,  19
89

; H
arrison M

osley E
ther-

idge,  “T
he B

lack A
rchitects of 

W
ashington,  D

.C
., 19

0
0

–
P

resent,” 
P

h.D
.  diss., C

atholic U
niversity of 

A
m

erica,  19
79

; W
esley H

enderson, 

“T
w

o  C
ase S

tudies of A
frican-

A
m

erican  A
rchitects’ C

areers in 
Los  A

ngeles, 189
0

–
19

45
: P

aul W
il-

liam
s,  F

A
IA

, and Jam
es G

arrott, 
A

IA
,”  P

h.D
. diss., U

niversity of 
C

alifornia  at Los A
ngeles, 19

9
2.

13  
A

n  incom
plete list of those at 

m
ajority  institutions w

ould include 
the  follow

ing: M
ilton S

. F
. C

urry 
(C

ornell),  M
abel O

. W
ilson and 

Y
olanda  D

aniels (C
olum

bia), D
avid 

B
row

n  (Illinois-C
hicago), D

arrell 
F

ields  (A
rkansas), S

haw
n R

icken-
backer  (O

hio S
tate), C

raig B
arton 

and  M
aurice C

ox (V
irginia), S

cott 
R

uff
 (T

ulane), C
olem

an Jordan 
(S

yracuse),  N
athaniel B

elcher 
(F

lorida  International), O
lon 

D
otson  (B

all S
tate), Lisa H

enry 
B

enham
 (U

tah), W
illiam

 W
illiam

s 
and  M

ichaele P
ride (C

incinnati), 
C

urtis  S
artor (Judson U

niversity), 
M

arshall  B
row

n (Illinois Institute 
of  T

echnology), and this author 
(U

niversity  of M
ichigan). A

t H
B
C
Us 

there  are A
ndrew

 C
hin (

F
A
M
U), 

W
esley  H

enderson (H
am

pton), 
and  B

arbara Laurie and E
dw

ard 
D

unston  (H
ow

ard). A
m

ong those 
w

ho  continue to fulfi
ll the role of 

practitioner-educator  established 
by  the early H

B
C
U program

s are 
D

avid  Lee (H
arvard) and Jack 

T
ravis  (P

arsons, H
ow

ard).

14  
Lee  M

itgang, “S
aving the S

oul 
of  A

rchitectural E
ducation: F

our 
C

ritical  C
hallenges F

ace T
oday’s 

A
rchitecture  S

chools,” A
rchitec-

tural R
ecord , M

ay 19
9

7, 125
.

15  
K

athryn  H
. A

nthony, “D
esigning 

for  D
iversity: Im

plications for 
A

rchitectural  E
ducation in the 

T
w

enty-F
irst  C

entury,” Journal of 
A

rchitectural E
ducation  5

5
, no. 4 

(M
ay  20

0
2), 25

7. A
nthony goes 

on  to note, “[T
]he late E

rnest 
B

oyer  and Lee M
itgang in their 

sem
inal  w

ork, B
uilding C

om
m

u-
nity , based on extensive research 
w

ith  ar chitectural practitioners, 
students,  faculty, and adm

inistra-
tors,  [raised] a deep concern: 
‘w

e  w
orry about …

 the paucity of 
w

om
en  and m

inorities in both the 
professional  and academ

ic ranks.’” 

16  
N
A
A
B, S

tatistical D
ata R

eport, 
20

0
7.  T

his num
ber does not 

include  H
B
C
Us.

17  
M

itgang,  “S
aving the S

oul of 
A

rchitectural  E
ducation,” 125

.

F
uture p

rosp
ects

W
e began by stating that the story of the A

frican 

A
m

erican architect is in m
any w

ays the story of the 

A
frican A

m
erican people. W

hile this rem
ains generally 

true, A
frican A

m
ericans are still w

oefully underrepre-

sented  in academ
ia, despite substantive gains elsew

here 

in A
m

erican society. A
s Lee M

itgang, coauthor of the 

m
ost recent m

ajor survey of architecture education, 

put it, “[t]he race record of architecture education is a 

continuing  disgrace.”
14 W

hile the w
indow

 of opportunity 

that has opened is real, it is unfortunately just that—
an 

aperture facilitating the passage of only a sm
all per-

centage of highly determ
ined and gifted strivers. T

his 

is  particularly clear w
hen com

pared to the academ
y’s 

greater record of success in addressing gender and age 

disparities. T
he sm

all num
ber of A

frican A
m

ericans on 

architecture faculties today is indicative not of the pool 

of talent available but rather of the m
arket and those 

w
ho  control it. 

In the w
ords of another recent analyst of architec-

ture’s record on racial diversity, som
e fi

fty years “after 

the daw
n of the civil rights era, architecture rem

ains 

am
ong  the less successful professions in diversifying its 

ranks—
trailing, for exam

ple, such form
erly m

ale-dom
-

inated fi
elds as business, com

puter science, account-

ing, law
, pharm

acology and m
edicine.”

15 T
he statistics 

bear  this out: according to 20
0

7 num
bers, less than 10

0 

A
frican A

m
ericans w

ere teaching at over 110
 m

ajority 

architecture schools in the U
nited S

tates. 16 A
lthough in 

sheer num
bers there are m

ore people of color on facul-

ties than ever before, the total is still staggeringly low
 

for  a people w
ho m

ake up thirteen percent of the popu-

lation. T
o put an end to w

hat M
itgang did not hesitate 

to label “apartheid” in architecture schools w
ill take a 

m
uch m

ore concerted and active eff
ort on the part of 

academ
ic  institutions, deans, chairs, directors, and fac-

ulties. 17 In the m
eantim

e, faculty of color w
ill no doubt 

continue to do w
hat they have alw

ays done: m
ake a w

ay 

out of no w
ay.

C
raig

 L. W
ilkin

s

R
ace an

d
 

D
iversity

R

F
ig

ure 222 

Jam
es C

h
aff

ers in
 d

esig
n

 stud
io at th

e U
n

iversity of 

M
ich

ig
an

, c. 19
70

–
71




